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After the Phonics Check: what next? 

Analysing and responding to the results 

The Phonics Check is a short, simple diagnostic tool for informing classroom teachers how students 
are progressing in phonics.  

The structure of the Phonics Check details how it has been designed and organised, and also 
provides a summary of the letter-sounds checked. 

The results of the Phonics Check provide a starting point to evaluate students’ current level of 
phonics understanding, and can assist teachers to identify students who are: 

• progressing in line with year level expectations
• exceeding year level expectations
• needing additional support.

Combined with other observation and assessment evidence, the results can give teachers a more 
complete picture of their students’ learning needs. Teachers can respond by designing differentiated 
learning in their classrooms.  

School leaders can respond with aligned approaches across the school. 

The Phonics Check enables leadership to:  

School planning 

Through careful analysis of the Phonics Check results, school leaders and teachers can support all 
students to develop and strengthen their phonics knowledge and skills as an essential building block 
of reading. 

Collaborative discussions, informed by data about student reading performance, can provide greater 
clarity about the most effective strategies for explicit phonics teaching.  

Learning design and targeted teaching will be informed by explicitly mapping the grapheme–
phoneme correspondences to be taught and using the Phonics Check to assess growth. Specific 
learning goals can then be set for individual students. 

A synthetic phonics program, beginning in the first year of formal schooling, assures school leaders 
and teachers that all the letter–sound relationships the students are expected to know are covered. 

This suggested sequence for a Foundation (Reception/Preparatory) synthetic phonics program is 
mapped across word blending, knowledge and skills, special words and support activities. 

Students who continue to struggle beyond Year 1 should be supported with additional explicit 
teaching strategies.  

… track progress across the whole school site; establish if our work is translating into 
expected outcomes; compare how classes are performing; and put measures in place to 

equalise phonics learning opportunities across the whole early learning setting. 

– 2017 Phonics Trial principal

https://literacyhub.edu.au/search/attachment-2-the-structure-of-the-phonics-check/
https://literacyhub.edu.au/search/attachment-3-a-suggested-sequence-for-a-foundation-synthetic-phonics-program/
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Phonics is integral to the Australian Curriculum. The Australian Curriculum National Literacy Learning 
Progression identifies indicators of literacy development necessary to successfully engage with the 
literacy demands from Foundation to Year 10.  

Phonic knowledge and word recognition is one of three sub-elements of Reading and viewing and is 
closely related to phonological awareness.  

Professional learning teams

Working in professional learning teams to analyse Phonics Check results can lead to shared insights 
about the implications of the data for planning and teaching.  

It is a powerful review and planning approach. Analysing student errors allows teachers to see 
students’ specific strengths and weaknesses in phonics and provides a means for selecting 
appropriate teaching strategies.  

Professional learning teams could use the Guiding questions for Phonics Check analysis to support 
teachers as they work together, examining the results and discussing their implications for practice. 

These prompts for discussion include: 

• What do you see in the data?
• Are there any surprises?
• What are the students doing well?
• What are the gaps in students’ knowledge?
• What trends did you notice in the data?
• What are the indications for your practice?
• Planning for differentiation

Parent and family involvement

Results from the Phonics Check could be used as part of school reporting processes to parents and 
families.  

Schools and teachers could also: 

• offer workshops and provide information to raise awareness of the important role phonics
plays in reading development

• offer suggestions on how families can assist their children’s reading confidence with simple
fun activities, such as ‘I spy’ and making up silly words

• recommend lists of picture books, information texts, narratives and poetry books to be read
aloud to children.

The team conversation after the testing was amazing … The screening process provided 

insights we didn’t have before: it made teachers evaluate what was working [in their phonics 
teaching] and what refinements were needed. It made us ask questions; for example, why 

there were scattered results for a student compared with other Big Six areas, and why we 

hadn’t picked it up before. It enabled us to hone in on an individual plan for individual 
students. Our teachers have good awareness of where their students are developmentally, 

but the phonics screening check gave us new insights. 

– 2017 Phonics Trial principal

https://literacyhub.edu.au/search/attachment-4-phonics-and-the-australian-curriculum/
https://literacyhub.edu.au/search/attachment-5-phonics-check-analysis/
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School resourcing 

Quality resources can assist in the teaching and learning of phonics and support students as they 
learn about the alphabetic system as letter–sound correspondences in a clearly defined, incremental 
sequence.  

Well-chosen resources can assist students as they learn to: 

• recognise that letters represent the sounds in spoken words
• identify the multiple ways in which letters represent speech sounds and vice versa
• use their knowledge of letter–sound relationships to decode and spell words accurately.

Queensland University of Technology has developed resource evaluation criteria which will assist 
schools and teachers to select the best resources for their students. 

Decodable texts 

Decodable texts will contain words that conform to the letter–sound combinations that students 
have been explicitly taught. 

Quality phonics programs provide opportunities for students to practise reading texts that contain 
a high proportion of these words.  

Decodable texts should: 

• be engaging
• encourage the students to read
• promote comprehension
• contain enough high-frequency, irregular and story words to make them sound as natural

as possible
• sustain the student’s interest while allowing them to feel successful as a reader.

This promotes fluency and the development of confidence for beginning readers. 

While students are learning the basic code (single sounds and basic digraphs, and the more 
common graphemes – usually covered in the first year of a formal schooling teaching program),  
it is important that they predominantly use decodable texts when practising reading independently.  

Once students begin to learn the more advanced code (less frequent and alternative digraphs) 
teachers can safely introduce a range of other literature.  

There are a number of commercially available series of decodable texts. Book boxes can be made 
up from a range of commercial and self-made decodable texts.  

The key is ensuring that the texts align with the grapheme–phoneme sequence being taught in the 
classroom.  

https://literacyhub.edu.au/search/resource-evaluation-framework/
https://literacyhub.edu.au/glossary
https://literacyhub.edu.au/glossary
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Commercial programs 

Many schools elect to use a commercial resource as the basis of their synthetic phonics program. 

An effective resource will generally contain reference to the following 13 aspects:  

1. phonological awareness
2. phonemic awareness
3. concepts about print
4. alphabetic knowledge
5. the alphabetic principle
6. sequence, rate and mode of phonics instruction
7. decoding
8. decodable texts
9. reading fluency
10. irregular/high-frequency words
11. spelling
12. writing
13. regular assessment and review of progress.
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Classroom analysis and response 

Teachers can analyse student responses to the Phonics Check to investigate and better understand 
the skills and knowledge of each student.  

Differentiated teaching can be planned accordingly. 

Such teaching is designed to accommodate students with different levels of reading ability by 
differentiating at the point of practice and independent work.  

Learning design and differentiation

Differentiation strategies may involve the whole class, small groups or individuals. 

For example, in a whole-class systematic synthetic phonics lesson, students can all progress through 
the phonics sequence of content, but the tasks they are given to consolidate their learning can differ 
in complexity.  

To begin with, some students may need to develop their phonological and phonemic awareness 
skills prior to further explicit instruction in particular grapheme–phoneme correspondences. Other 
students may need specific instruction in blending sounds together. 

It is also important to include other observation and assessment evidence to gain a more complete 
picture of your students’ learning needs. 

Other factors in learning letter–sounds 

Other factors may affect the learning of English letter–sounds. 

Students learning English as an additional language do not necessarily have a learning difficulty. 
However, the phonemes and morphemes used in English are different from those used in other 
languages.  

For example, in a tone language such as Vietnamese, tonal variations and stress patterns are used 
to communicate meaning.  

All students, but particularly those from a non-alphabetic language background, need to have letter–
sound correspondences explicitly introduced to assist their learning.  

These students may need more time and more opportunities to practise and master the sounds of 
the English language.  

Ideally, explicit teaching should be in the context of classroom learning, teaching the essential 
language and skills required to meet the language and literacy demands relevant to the learning 
area.  

Phonics Check student errors 

Noting and analysing student errors is the starting point for teachers in determining what phonics 
instruction is needed.  

Students can make any number of errors in the Year 1 Phonics Check. For example, they may sound 
out each phoneme correctly but fail to blend them accurately and subsequently say the word 
incorrectly. An analysis of that final word spoken may display one or more features associated with 
the most common student errors.  

https://literacyhub.edu.au/glossary
https://literacyhub.edu.au/glossary
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The significance of pseudo words 

Teachers should pay particular attention to student success in decoding the pseudo words. These 
can act as an authentic assessment of phonic knowledge and skills, and provide useful information 
about how students apply their phonics skills to unknown words.  

As the Phonics Check instructions do not ask students to sound out all letter sounds, it is only errors 
in the pseudo words that will give teachers insight into the students’ knowledge of each phoneme in 
the event they read the whole words.  

The rationale for assessing pseudo words provides a detailed explanation of their significance in the 
Phonics Check. Pseudo words allow teachers to check all of the common combinations of letters and 
sounds in English to see if students can sound out and blend every one. 

However, there is no need to ‘teach’ pseudo words. They are best used for assessment purposes. 

The most common student errors 

Students may make a range of errors as they work through the Phonics Check. 

There are however eight most common errors. The list of eight is not exhaustive – students make 
other types of errors – but these are those most often seen.  

Being aware of these common errors will assist teachers as they focus their teaching strategies. 

The Case studies sections will provide further detailed information about student errors, analysis and 
follow up, especially in cases where students make a large number of errors.  

Phonics – one of the Big Six 

The Phonics Check focuses purely on decoding a list of words, but students need to be able to use 
a combination of skills to be effective readers, including: 

• oral language
• phonological awareness
• vocabulary
• fluency
• comprehension
• phonics.

All of these skills, commonly described as the Big Six, need to be integrated throughout reading 
opportunities across the school day, even though teachers may highlight individual components at 
different times.  

While the focus here is phonics, those other reading skills also need attention. 

The Simple View of Reading (Gough and Tumner, 1986; Hoover and Gough, 1990) provides a 
useful framework for ensuring all aspects of the Big Six are covered.  

Using the quadrant chart, and plotting students in each quadrant, will also help the teacher provide 
students with instruction that is differentiated according to their needs.  

https://literacyhub.edu.au/search/attachment-8-rationale-for-using-pseudo-words/
https://literacyhub.edu.au/search/attachment-9-phonics-check-the-most-common-student-errors/
https://literacyhub.edu.au/search/attachment-10-the-simple-view-of-reading/
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Differentiated teaching for mastery learning 

The Phonics Check allows teachers to investigate student skills and knowledge in phonics, including: 

• knowledge of letter–sounds or graphemes
• ability to blend the sounds accurately
• correct pronunciation of words
• speed at which the letter–sounds are recalled and blended (indicates whether this word is

beginning to become ‘automatic’ or if student is gaining fluency when reading)
• ability to identify then blend an increasing number of graphemes (e.g. from CVC to CCCVCC

words)
• ability to decode and blend multisyllabic words
• the disposition and engagement level of students when word reading.

Students will demonstrate a range of abilities in these skills. 

Grouping students of varying abilities 

A useful first step for teachers is to group students into three groups according to their results on 
the Phonics Check. These three groups are fluent, developing or struggling decoders. 

1. Fluent decoders: correctly respond to most words in sections 1 and 2. They display well-
developed decoding skills.

2. Developing decoders: correctly respond to most words in section 1 but are challenged by
some or much of section 2. They display basic decoding skills.

3. Struggling decoders: experience high levels of challenge in section 1. They display minimal
decoding skills.

Fluent decoders

Fluent decoders display well-developed decoding skills. 

They correctly respond to most words in sections 1 and 2 of the Phonics Check. 

These students should continue to be systematically instructed in letter–sound knowledge in the 
mapped and agreed sequence, alongside decoding skills crucial for word recognition. 

This can include: 

• increasing the complexity of phonemic awareness development, such as practising the more 
complex skill of substituting phonemes instead of simply identifying initial sounds

• increasing the exposure to structurally more complex words to include multisyllabic words 
with larger consonant strings, for example, CVC to CCCVCC.

If any errors persist, this may indicate that the sounds in particular words have yet to be taught or 
need review and consolidation. Errors may also indicate the need for instruction in particular rules or 
exceptions in spelling and reading.  

Fluent decoders are moving towards reading a wider range of more complex texts and will be 
learning to read and spell more complex words. Their vocabulary and comprehension will be 
developing to match their strengths in oral language development.  

Teachers need to ensure that these students have comprehension and vocabulary skills on a par 
with the texts they can decode. 

https://literacyhub.edu.au/glossary
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Case studies: fluent decoders 

Two case studies featuring fluent decoders focus on students Aylam Kaib and Eden Wilkey. 

Fluent decoders – Phonics Check records and teacher analysis shows the results achieved by Aylam 
and Eden and how the teacher interpreted these results then noted next steps for learning for each 
student.  

For example, Aylam needs specific instruction in r-controlled vowels (ar, ir or ur). He also needs 
practice with phoneme deletion and addition in order to build phonic skills in more complex words. 

His teacher will continue to provide opportunities for Aylam to develop his vocabulary and 
comprehension skills. Providing books and oral language activities that match his interests would be 
a good way of developing vocabulary, as research has shown that reading volume is the prime 
contributor to differences in students’ vocabularies (1Cunningham and Stanovich, 1998). 

Further advice on working with fluent decoders 

Teachers working with students who are fluent decoders can use a range of effective strategies. 

Phonics concepts and phonics automaticity 

Teachers can extend students’ knowledge of phonics concepts and improve their phonics 
automaticity as they explore increasingly sophisticated content, conceptual thinking and more 
challenging vocabulary.  

Comprehension skills 

Some students can become expert decoders without necessarily developing their comprehension 
skills: for those students, teachers should consider employing more strategies to support 
comprehension development and to extend their functional vocabulary. The teaching and 
development of fluency becomes more of a focus as students read a wider range of lengthier texts. 

Writing activities 

Teachers can gain valuable insight by observing which letter patterns a student chooses to represent 
sounds in their writing. This will demonstrate how well they are applying their growing knowledge of 
correct letter–sound relationships.  

Research shows that writing activities can contribute to alphabetic knowledge, phonological 
awareness and reading capability. Consistent mistakes, such as ‘grownd’ for ‘ground’, provide 
evidence for the next teaching point in the spelling/writing program. In this case, the letter 
sequence for ‘ground’ has not been securely mapped in the student’s long-term memory and 
requires further practice.  

Writing activities can also include a focus on the morphology of words to help students with spelling 
conventions. For example, the past tense of ‘jump’ is not ‘jumpt’ but ‘jumped’, where ed is the 
morpheme used for past tense. 

1 Cunningham AE & Stanovich KE (1998). ‘What reading does for the mind’. American Educator, 22(1–2):8–15

https://literacyhub.edu.au/search/attachment-11-fluent-decoders/
https://literacyhub.edu.au/glossary
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Developing decoders 

Developing decoders display basic decoding skills. 

They correctly respond to most words in section 1 of the Phonics Check, but are challenged by some 
or much of section 2. 

These students are still consolidating their phonics learning and need targeted lessons to help them 
address specific gaps in phonics concepts and skills, such as blending and segmenting.  

Teachers can examine their Phonics Check results to identify the particular letter–sound 
relationships the students do not know. Some particular grapheme–phoneme correspondences may 
need further explicit teaching for many students in this group.  

Developing decoders may also need more regular planned reviews of phonic concepts and specific 
instruction in blending and segmenting.  

Pay close attention to the student’s success in decoding pseudo words. This acts as the authentic 
application of the student’s phonic knowledge and skills. 

Case studies: developing decoders 

Two case studies featuring developing decoders focus on students Khalid Nouh and Amy Schleck. 

Developing decoders – Phonics Check records and teacher analysis shows the results achieved by 
Khalid and Amy and how the teacher interpreted these results then noted next steps for learning for 
each student.  

For example, both Khalid and Amy need activities that will help them consolidate their knowledge of 
vowel digraphs and less common sounds.  

Phoneme deletion and addition activities will help them build phonic skills using CCVC and CVCC 
words, prior to moving to more complex words. 

Further advice on working with developing decoders 

Teachers working with students who are developing decoders can use a range of effective 
strategies.  

Intentional practice 

Plan intentional regular practice sessions in blending sounds for the agreed grapheme–phoneme 
correspondences seen in section 2 of the Phonics Check. This will ensure all students are 
systematically introduced to, and become familiar with, each type of blend. 

Extend this intentional practice by providing students with opportunities to immediately practise 
their knowledge and skills using decodable texts. 

https://literacyhub.edu.au/glossary
https://literacyhub.edu.au/search/attachment-12-developing-decoders/
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Modelled reading 

Provide modelled reading, such as big books and partner reading, to reinforce phonics as the first 
strategy to use for working out words and demonstrate the decoding of ‘target words’ within the 
text.  

Target words can be chosen to revise and consolidate the grapheme–phoneme correspondences that 
have been explicitly taught. 

Identifying morphemes, such as highlighting the use of ing or adding ed or adding an s to make a 
plural form, is a very useful technique to demonstrate when using the modelled reading strategy.  

Multisensory activities 

Students should experience multisensory activities that combine listening, speaking, reading and a 
tactile kinaesthetic activity, as these developing decoders require additional strategies to consolidate 
their learning in phonics.  

These kinds of activities (such as magnetic letters and other visual-touch and visual-auditory tools 
like Scrabble tiles) can be quite motivating and engaging to many children and can reinforce 
grapheme–phoneme correspondences and blending.  

Working in a group, students can each be given grapheme cards related to the phonemes they have 
been taught and asked to position themselves in front of the class to make a word. Students then 
blend the sounds in the order they have created. (If students get the order wrong, make it a 
teaching point by reading it out ‘incorrectly’.)  

Nonsense words 

Some literature uses nonsense words; examples include books by Dr Seuss or Roald Dahl. Nonsense 
words are designed to provide the reader with fun and entertainment. They provide opportunities for 
a fluent or a developing decoder to decode unfamiliar words, just as they do with the pseudo words 
in the Phonics Check.  

Phonic awareness training 

Developing decoders also need further phonemic awareness training. 

First, students need to master the basic skills of phoneme segmentation and blending. They could 
divide the word /clap/ into the phonemes /c/ /l/ /a/ /p/ and blend the phonemes back together to 
form the word /clap/.  

Then they are ready for the advanced phonemic awareness skills of manipulating phonemes. This 
includes:  

• deleting phonemes: for example, say /cat/, now take off the /c/. The word is (pause for
student response) – /at/

• substituting phonemes: for example, the word is /cat/, but instead of /c/ say /s/. The new
word is (pause for student response) – /sat/

• reversing phonemes: for example, say /pat/. Now say /pat/ backwards (pause for student
response) – /tap/.

https://literacyhub.edu.au/glossary
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Teachers will find Kilpatrick’s one-minute activities 2 or Heggerty’s phonemic awareness3 activities 
invaluable as they can be easily implemented across the teaching day with little preparation time. 

Intervention for developing decoders 

Where developing decoders have made a large number of errors in the Phonics Check, the In-depth 
analysis to support intervention for developing and struggling decoders will assist teachers in 
responding with the appropriate intervention. It is also helpful for examining inexplicable errors. It 
can be hard for teachers to interpret errors if an incorrect response displays a variety of difficulties. 

To understand how difficult it can be to distinguish between errors consider this example for the 
word ‘jazz’. Students can make errors when they:  

• are unaware of the sound of j
• confuse the look of j with the look of g
• confuse the name of the letter g and the sound and look of j
• read a like an article as in ‘a hard word’ or as the letter name
• read the digraph zz as two separate sounds
• read one z as a sound and say the letter name
• read ‘jazzy’ due to poor awareness of the digraph zz.

Struggling decoders

Struggling decoders display minimal decoding skills.  

They experience high levels of challenge in section 1 of the Phonics Check. 

These students may find it difficult to blend the sounds together, even though they can say the 
individual phonemes. This might indicate that the student needs some specific one-to-one support to 
develop blending skills.  

You may also find inconsistencies in their learning (identifying sounds in some words, but getting 
them wrong in others) which indicate that there needs to be further practice and consolidation of 
skills.  

If any of your students fall into this category, and you are confident that good phonics teaching has 
been provided, including practice with decodable texts, decide whether there may be a pattern of 
errors that indicates a specific knowledge deficit. This can give teachers a specific place to start 
explicit instruction.  

A phonological screening test should be administered in order to determine exactly what the student 
needs. Kilpatrick’s (2015) Phonological Awareness Screening Test (PAST) is very useful as it has 
four versions which enable tracking of the student’s progress throughout the year.  

Further suggested activities to strengthen phonological and phonemic awareness will provide 
teachers with useful ideas to support struggling decoders.  

2 Kilpatrick DA (2015). Essentials of assessing, preventing, and overcoming reading difficulties. Hoboken, New Jersey: Wiley 
3 Heggerty M (2020). Phonemic awareness: the skills that they need to help them succeed (3 versions – Kindergarten, Foundation 
& Primary). Queensland: Literacy Resources 

https://literacyhub.edu.au/search/attachment-13-in-depth-analysis-to-support-intervention/
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Additionally, consider whether the student: 

1. is in the process of learning English
2. may have any visual or auditory acuity difficulties, including intermittent hearing loss
3. has short-term memory difficulties and so needs more opportunities to rehearse and

consolidate grapheme–phoneme correspondences
4. currently attends school on an irregular basis, and has done so in the past.

Case studies: struggling decoders 

Two case studies featuring struggling decoders focus on students Quoc Nguyen and Diedre Hunt. 

Struggling decoders – Phonics Check records and teacher analysis shows the results achieved by 
Quoc and Diedre and how the teacher interpreted these results then noted next steps for learning 
for each student.  

For example, Quoc will benefit from revisiting the vowel sounds in Standard Australian English and 
from practice with blending and segmenting sounds.  

With Diedre, an assessment of her phonological awareness as well as her phonemic awareness 
needs to be checked as it may be that she is not able to distinguish the sounds of speech. 

Further advice on working with struggling decoders 

Teachers working with students who are struggling decoders can use a range of effective strategies 
to support their students and engage in further investigations to more closely identify individual 
student needs.  

Dyslexia and other learning difficulties 

Particular students who have identified speech, language and communication needs, or other 
specific learning difficulties (including dyslexia), may not be able to process the sounds that are 
essential for acquiring phonic knowledge and skills.  

Dyslexia is a lifelong neurological disorder that primarily affects the phonological component of 
language. It presents itself through difficulties with:  

• accurate and/or fluent word recognition
• spelling
• decoding.

In the classroom, students with these learning difficulties may struggle with remembering letter 
sounds, blending and reading words with more complex letter strings. Additionally, students with 
dyslexia can have poor working memory, which affects organisation and the ability to follow teacher 
instructions. These students are often articulate and have strong verbal skills.  

With the systematic synthetic phonics approach, dyslexic students can learn to read; however, this 
will take time and repeated practice. It is vital that teachers seek advice and support from 
leadership and support services.  

Attention and listening 

Interventions for struggling decoders may need to focus on more than phonics, since they may also 
have significant difficulties with attention and listening, remembering sounds and words, 
discriminating between sounds, recall, and phonological awareness.  

It is important to provide multiple opportunities for struggling decoders to experience phonological 
awareness activities, such as rhymes, chants and songs; segmenting and syllabification activities; 
phoneme substitution and other phonemic awareness skills; and regular explicit practice.  

https://literacyhub.edu.au/search/attachment-15-struggling-decoders/
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Blending vowels 

Students who have reading difficulties may find short vowels harder to discriminate. Hence, students 
may find it easier to work first on blending long vowels, rather than short vowels. If students are 
struggling with blending, start with words that have continuous sounds (a, e, f, i, l, m, n, o, r, s, u, 
v, w, y, z). If the sound can be held continuously, hold the sound for 1 to 2 seconds and blend it 
smoothly into the next sound in the word.  

For example, for the word ‘man’, say mmmmmaaaaannnnn. If the sound cannot be held 
continuously, say the sound once; pause briefly for 1 to 2 seconds; and then say the next sound in 
the word, elongating it for 1 to 2 seconds if possible. For example, for the word ‘pin’, say p [1 
second pause] iiiinnnn.  

Multisensory approaches

If students find it difficult to recall grapheme–phoneme correspondences, multisensory approaches 
could be beneficial. These could include using magnetic letters, writing the letter at the same time 
as saying it, and using mnemonics that help them to recall the sound, such as a hissing snake for 
the sound /s/. Students may also benefit from practising grapheme–phoneme correspondences 
beyond the point at which they appear to have been mastered. Revision is helpful for all students.  

Short-term memory 

Some students with short-term memory difficulties struggle to hold a sequence of sounds in their 
mind. If the student cannot hold in mind more than say, three phonemes, they should be 
encouraged to sound and blend no more than three at a time to reduce the load on memory. For 
example, they could blend /s/ /t/ /a/ in ‘stand’ and say sta, then adding the /n/ and say stan, then 
add the /d/ and say ‘stand’.  

Decodable texts 

Ensure that students are using decodable texts as their main reading material. Decodable texts are 
specially constructed short texts made up of words that the students can decode.  

These texts may also include high-frequency, irregular words that students have been taught. 
Decodable texts support these students to become more self-reliant readers.  

One-to-one and small-group tutoring 

Time-limited, sustained one-to-one or small-group tutoring may be required for students who are 
easily distracted or who find it difficult to concentrate. Students may benefit from explicit support for 
listening and attention skills. Such problems may be associated with speech, language and 
communication needs or attention deficit hyperactivity disorder (ADHD).  

Tutoring can commence by checking whether the student knows the fundamental concepts of print, 
such as the difference between a ‘letter’ and a ‘word’, as well as left to right reading at both the 
single word level and at the line level.  

Parent and carer engagement 

Make parents and carers aware of these reading difficulties as early as possible and provide them 
with resources and support strategies that they can use at home to encourage children and to 
strengthen the home–school partnership.  
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Intervention for struggling decoders 

Where struggling decoders have made a large number of errors in the Phonics Check, this In-depth 
analysis to support intervention for developing and struggling decoders will assist teachers in 
responding with the appropriate intervention. It is also helpful for examining inexplicable errors. It 
can be hard for teachers to interpret errors if an incorrect response displays a variety of difficulties. 

More student support resources

These links can provide additional information about supporting students: 

• Special Education Resource Unit1 provides a range of learning and teaching materials
and specialised services which support children and students with disabilities and
learning difficulties

• Dyslexia-SPELD Foundation2

• SPELD SA3

• Speech pathology4

• Programs for students with additional needs5

• Learning difficulties6

• Communication resources for teachers7

1
 http://web.seru.sa.edu.au/
2 https://dsf.net.au/
3 https://www.speldsa.org.au/
4 http://tiny.cc/SpeechPathology
5 http://tiny.cc/AdditionalNeeds
6 http://tiny.cc/LearningDifficulties
7 http://tiny.cc/CommunicationResources

http://web.seru.sa.edu.au/
https://dsf.net.au/
https://www.speldsa.org.au/
http://tiny.cc/SpeechPathology
http://tiny.cc/SpeechPathology
http://tiny.cc/AdditionalNeeds
http://tiny.cc/AdditionalNeeds
http://tiny.cc/LearningDifficulties
http://tiny.cc/LearningDifficulties
http://tiny.cc/CommunicationResources
http://tiny.cc/CommunicationResources
https://literacyhub.edu.au/search/attachment-13-in-depth-analysis-to-support-intervention/


 17 

© 2021 Commonwealth of Australia, unless otherwise indicated. Creative Commons Attribution 4.0, unless otherwise indicated. 
This material has been adapted with permission of the Government of South Australia Department for Education. This material 
was first adapted by the Government of South Australia Department for Education with permission of the Standards and Testing 
Agency of the UK Government. Contains public sector information licensed under the Open Government Licence v3.0. 

Attachments list 

Section Attachment no. Attachment title 

Available at a number of places throughout 
the text 

1 Glossary 

Analysing and responding to the results 2 The structure of the Phonics Check 

School planning 3 A suggested sequence for a Foundation 
synthetic phonics program 

4 Phonics and the Australian Curriculum 

Professional learning teams 5 Guiding questions – Phonics Check analysis 

Commercial programs 6 Thirteen important aspects of a systemic 
synthetic phonics program 

7 Commercial programs and digital resources: 
some examples 

The significance of pseudo words 8 The rationale for assessing pseudo words 

The most common student errors 9 Phonics Check – the most common student 
errors 

Phonics – one of the Big Six 10 The simple view of reading 

Case studies: Fluent decoders 11 Fluent decoders – Phonics Check records and 
teacher analysis 

Case studies: Developing decoders 12 Developing decoders – Phonics Check records 
and teacher analysis 

Intervention for developing decoders 13 In-depth analysis to support intervention for 
developing and struggling decoders 

Intervention for struggling decoders 13 As above 

Struggling decoders 14 Further suggested activities for phonological 
and phonemic awareness 

Case studies: Struggling decoders 15 Struggling decoders – Phonics Check records 
and teacher analysis 


	Professional learning teams
	Parent and family involvement
	Decodable texts
	Commercial programs
	Other factors in learning letter–sounds
	The significance of pseudo words
	The most common student errors
	Fluent decoders
	Case studies: fluent decoders
	Further advice on working with fluent decoders
	Phonics concepts and phonics automaticity
	Comprehension skills
	Writing activities
	Developing decoders
	Case studies: developing decoders
	Further advice on working with developing decoders
	Intentional practice
	Modelled reading
	Multisensory activities
	Nonsense words
	Phonic awareness training
	Intervention for developing decoders
	Struggling decoders
	Case studies: struggling decoders
	Further advice on working with struggling decoders
	Dyslexia and other learning difficulties
	Attention and listening
	Blending vowels
	Multisensory approaches
	Short-term memory
	Decodable texts
	One-to-one and small-group tutoring
	Parent and carer engagement
	Intervention for struggling decoders
	More student support resources



